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Introduction: Educational psychologists seek to understand the causes of individual
differences in academic achievement and the factors affecting academic success,
either those associated with learning environment or related to learner's personality.
These factors interact together to play an important role in academic achievement.
The classroom assessment environment is an important component of the learning
environment that affects the learning outcomes (e.g. academic achievement) and
contributes to some aspects of motivation (e.g. goal orientation), and it also has an
impact on cognitive, metacognitive and resource management strategies in a way that
helps accomplishing academic goals.

Study objectives: The present study aimed at suggesting a causal structural model for
interpreting the relationship between the study variables in an attempt to achieve the
following objectives:

1- Examining the effect of perceived classroom assessment environment
(learning-oriented or performance-oriented) on goal orientation, self-regulated
learning strategies and academic achievement (possible interrelationships
among them).

2- Understanding and explanation of some essential learning outcomes
(motivational or cognitive) in light of perceived classroom assessment
environment.

Study sample: The final sample consisted of 275 male and female first-year
secondary students.
Study tools: The study used the following tools:

1- Perceived classroom assessment environment scale (developed by Alkharusi,
2011 and translated into Arabic by the present study author).

2- Goal orientation scale (developed by the present study author).

3- Self-regulated learning strategies scale (developed by the present study author).

4- Academic achievement: The students' first semester scores for the academic
year 2015/2016.

Statistical techniques: The present study depended on using the Path Analysis
Technique.

Study findings: The study concluded with a best structural model that matches the
correlations between the study variables. Perceived classroom assessment
environment (learning-oriented or performance-oriented) has direct positive effect on
academic achievement and goal orientation (mastery and performance/approach goal
orientation). Learning-oriented assessment environment has direct negative effect on
performance/avoidance goal orientation. Perceived classroom  assessment
environment has direct effects on self-regulated learning strategies. Both mastery and
performance/approach goal orientation have direct effects on self-regulated learning
strategies, except for the non-significant effect of mastery goal orientation on surface
strategies (rehearsal). Performance/avoidance goal orientation has direct negative
effects on achievement and resource management strategies. Deep strategies have
direct effect on achievement.



